APPLICATION SUMMARY

Concept: Engaging Students with Feedback: Effective
Strategies for Academics

Brief summary of concept:

Feedback is integral to the learning process, enhancing student understanding and linking the
gaps between their current competencies and desired outcomes. Here, strategies for engaging
students with feedback effectively are outlined, aimed at academics seeking to refine their
pedagogical techniques. It combines established principles and integrates contemporary
research findings to guide practical implementation.

The Importance of Feedback in Educational Settings

Feedback mechanisms are critical for validating and correcting students' learning. It helps to
align student perceptions of academic quality and standards expected by instructors (Sadler,
1989). Effective feedback processes clarify performance expectations and support the
development of autonomous learning strategies (Nicol & Macfarlane-Dick, 2006).

Strategies to Enhance Student Engagement with Feedback

1. Clarification of Learning Objectives and Criteria

Feedback efficacy depends on students’ understanding of the learning objectives and
assessment criteria. These elements should be comprehensively outlined to ensure alignment
between educator expectations and student understanding, facilitating more targeted and
actionable feedback (Carless et al., 2011).

2. Development of a Feedback Culture

Institutional feedback culture should promote ongoing feedback as a fundamental educational
practice. This approach includes incorporating feedback within regular academic interactions,
thereby normalising its presence, and encouraging its use as a developmental tool rather than
a punitive measure (Carless, 2015).

3. Interactive Feedback Mechanisms

Engagement can be significantly enhanced through interactive feedback practices. Structured
peer reviews, instructor-led feedback sessions, and collaborative evaluation criteria workshops
engage students actively, promoting deeper cognitive and metacognitive involvement with
feedback content (Boud & Molloy, 2013).

4. Utilisation of Technological Aids

Digital platforms and tools can provide diverse and accessible methods for delivering feedback
that moves away from traditional written comments. Using technology for delivering timely,
personalised feedback can extend the reach and immediacy of feedback (Hepplestone et al.,
2011).



5. Promotion of Reflective Practices

Reflective activities encourage students to internalise feedback and apply lessons learned to
future tasks. This practice supports self-regulated learning by enabling students to evaluate
their performance and plan subsequent learning strategies effectively (Zimmerman, 2002).

6. Enhancement of Assessment Literacy

Improving students’ understanding of assessment and feedback utilisation is crucial.
Educational interventions that enhance assessment literacy help students to better interpret
and action feedback to enhance their academic performance (Price et al., 2010).

Conclusion

Engaging students with feedback is a multifaceted endeavour requiring strategic planning and
implementation. By effectively applying the strategies discussed, clarifying objectives, fostering
a feedback culture, utilising interactive and technological methods, promoting reflective
practices, and enhancing assessment literacy, educators can improve the receptiveness and
usefulness of feedback.
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