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AIM OF SESSION 1: Introduction |

e Provide an overview of EAT

* Explain what the case studies
involve

* Identify key information 5
 Start the process of thinking about < -
your focus for next academic year ' [




Effectiveness
=QandE

Q = Quality — evidence-based,
robust design

E = Efficiency — embedded,
transferable, sustainable




In Designing Case Studies:

Fidelity:

Dose:

Impact:
Reach :

Significance:

True to core concepts
and principles

How much

does it get to those it was
intended for?

what difference does it make:
how much difference? For
whom




I(:)gI;I'COMES WE ARE LOOKING

Case Studies are for academic year 2021-2022

Which disciplines/ teams are in the projects —
aim is to draw from Arts and Humanities;
Sciences; Health and Social Care; and Social
Sciences.

Time scale for projects for 2021-2022

Unit of focus: Module/programme/ 1 or 2
semesters etc

Begin to consider potential focus and plan
to bring back to discuss at Session 2

Consider support needed




Exploring your own learning journey | adapted from Moore et al., 2015)

and potential effects

Theories underpinning actions — practice impacting theory: COGNITIVIST/SOCIO-CONSTRUCTVIST- SOCIO-CRITICAL

Contextual and Individual Factors impacting practice: Causal mechanisms present within context which act to sustain the status quo,

hd

What trying to do in
gssessment? -Assumptions
underpinning actions

&

&

Case study — what
is it focusing on

L 4

Outcomes for self,
learners, community




Information sets

Access to EAT Framework: :
https://www.eatframework. com/eat
-framework

Intro Youtube video:
https://youtu.be/6f2v9pcU-II

Documents:

Case studies Pack has template and
useful information


https://www.eatframework.com/eat-framework
https://youtu.be/6f2v9pcU-II

Eatframework.com
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EAT Framework

Equity | Agency | Transparency

The EAT Framewaork (Evans, 2016, 2018)is a
research-informed inclusive approach to enhancing
assessment and feedback at individual, module,
programme, faculty, and university-wide levels. In
focusing on assessment literacy, assessment
feedback, and assessment design, it promotes a
holistic and integrated perspective to enhancing self-




What is EAT?

EAT is a research-informed
approach to assessment that helps
you to consider all aspects of
assessment feedback practice and
the interrelationships between
them




EATs’ Origins -
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Core Principles

Equity
Agency
Transparency




EAT’s Premise

How students come to co-own their programs
with lecturers and see themselves as active
contributors to the assessment feedback process
rather than seeing assessment as something that
is done to them (EAT, 2016)




Greater emphasis should
e placed on assessment
designs that promote
student engagement
with all dimensions of

the assessment process
as part of ‘knowing to’

Sadler, 2013




Key Constructs

Engagement
Assessment Literacy




Key Concepts

Inclusive

Self-regulatory

Integrative

Holistic

Student-staff partnership — Appendix F
Shared beliefs and values

Promotes staff and student agency
Meaningful learning experiences
Sensitive to context
Research-informed




Self-Regulation

A learner’s ability to regulate his/her
learning in different contexts

Cognitive how you process info
Metacognitive “’

understanding how you learn Self-in-
context

Discipline

Affective
how you manage your emotions



Task 1

A. To what extent do colleagues have
shared understandings of key
concepts?

B. To what extent are we enacting
Assessment and Feedback Principles
Appendix A?




Three Dimensions:
Assessment Literacy
Assessment Feedback

Assessment Design

AlIl INTERRELATED

Focused on self-regulatory
development

Appendix F in Case Study pack p.7
Appendix | Erasmus EAT Self-
regulatory templates (to send)



AD4: Ensure ongoing evaluation to AL 1: Clarify what constitutes good L E CTU R E R

support the development of Standard of work; recognition and application of
sustainable assessment and good academic practice; student and lecturer beliefs

i Evams 200G

feedback practice

B — g —— ) —— 5 ——LN

AL 2: Clarify how assessment elements

AD 3: Ensure access and equal fit together

opportunities — Universal
Design
Provision of Resources; Guidance;

AL 3: Clarify student & staff entitlement
ASSESSMENT B -
Student/Lecturer roles and principles

LITERACY underpinning the 'What', "When', and "How'
\ \ of feedback

Network Develooment: Choice

AD 2: Promote meaningful ASSESSMENT @
and focused assessment / DESIGN

Fit for Purpose; Relevant, Inclusive;
Programme Level Assessment;

AL 4: Clarify the requirements of the
Discipline/Specialism/Context
Core and threshold concepts; deep approach

Collaborative Design; Manageable

IR : AF 1: Provide accessible feedback
AD 1: Ensure robust and ASSESSMENT

transparent processes and FEEDBACK

procedures: QA literacy

Specific, and focused on how to improve.
Encourage students to clarify their
interpretation of the feedback

Q ~— @ AF 2: Provide early opportunities for students
to act on feedback

4______________._._.-:7* Consider the pattern and timing of assessment, and
. alignment of formative to summative assessment
AF 3: Prepare students for meaningful

dialogue f/ peer engagement (groupings/training)

AF 4: Promote development of students’

self-evaluation skills
Tools to support self-monitoring, self-
assessment, and critical reflection




Assessment Thlngs helping hrnIZisrlng

Priority

Solutions

Task 2:

e 1. Use the wheel to identify which areas you think are most and least well developed.
e 2. What is your main assessment priority and why?

e 3. What factors support and hinder you in developing this.
e 4. How do you get round the barriers?



AD4: Supporting the development of the programme
Am | giving useful feedback on how to enhance assessment
feedback practice? How am | owning the programme?

AD 3: Making best use of resources
Do | know how to access and make best

use of learning resources?

Am | developing networks to support my
learning now and into employment?

AD 2: Meaningful work
Am | using the knowledge acquired
across modules to inform my

5432
overall development?

Am | adopting a deep approach in
my work?

AD 1: Do | have a good
understanding of HE assessment
processes [ and regulations?

AF 4: Self-evaluation

1

|

. " 2 y
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AL 1: What constitutes good? What am | aiming for? STU D E NT

Do | know what good looks like? Do | know what to do to

meet the assessment criteria and learning outcomes?
¢ Evams, 2006
AL 2: How assessment elements fit together
Have | mapped how the assessment works in / across
modules, and how | am going to manage them all?

AL 3: Student and staff entitlement
Do | know what: feedback looks like; support | am
entitled to; my role in feedback is?

AL 4: Am | clear about the requirements
of the discipline?
Am | aware of the key concepts | need to know

123 4 — 5
[ " and the main ways of working and thinking in

my discipline? Do | feel part of the discipline?

AF1: Ensuring | know how to improve
Do | know how to improve my work from the

feedback? If it is not clear, what am | doing
about it?

Am | actively seeking out feedback opportunities and
making full use of them?

@ AF2: Using formative feedback opportunities

Do | know how | am doing? P —
Do | know what to do when | do not know? AF3: Have | done the necessary preparation to participate fully in peer dialogue?
Am | managing my learning effectively? How do | support others in giving and receiving feedback? o




ADA4: Supporting the development of the programme
Am | giving useful feedback on how to enhance assessment
feedback practice? How am | owning the programme?

AD 3: Making best use of resources
Do | know how to access and make best

use of resources?

Am | developing networks to support my
learning now and into employment?

AD 2: Meaningful work
Am | using the knowledge acquired
across modules to inform my

AL 1: What constitutes good? What am | aiming for? STU DE NT

Do | know what good looks like? Do | know what to do to
meet the assessment criteria and learning outcomes?
¢ Fvams, AT
AL 2: How assessment elements fit together
Have | mapped how the assessment works in / across
modules and how | am going to manage this?

AL 3: Student and staff entitlement
Do | know what: feedback looks like; support | am
entitled to; my role in feedback is?

AL 4: Am | clear about the requirements
of the discipline?

overall development?
Am | adopting a deep approach in
my work?

AD 1: Do | have a good
understanding of HE assessment
processes / requirements?

AF 4: Self-evaluation
Do | know how | am doing?

o 0 AF2: Using formative feedback opportunities

Do | know what to do when | do not know?
How am | managing myself?

AF3: Have | done the necessary preparation to participate fully in peer dialogue?
How do | support others in giving and receiving feedback?

Am | aware of the key concepts | need to know
and the main ways of working and thinking in
my discipline? Do | feel part of the discipline?

AF1: Ensuring | know how to improve
Do | know how to improve my work from the

~ feedback? If it is not clear, what am | doing

about it?

Am | making full use of opportunities to get feedback on
my work? Do | actively seek out feedback opportunities?

-



Who needs to be
involved?
Students / staff

What support do

Familiarise with Framework
Look at Case study template
Discuss with teams

Bring questions to next
session

Next Session:
Designing and
Evaluating
your Case
Studies

teams need?

Self-regulatory
Template to send

What support do

| need




https://app.secure.griffith.edu.au/exInt/search#g=evans&o=m
Use tags to further filter entries ost-recent

GENERAL RESOURCE GENERAL RESOURCI

Supporting Students Transitions with
Amended Assessment

EAT Framework Appendix F: Student
Role in Assessment

The EAT Framework: Dimensions of
Practice

The EAT framework provides a research- This Appendix to the EAT Framework (Evans, This guide is provided by cur PVC (Learning &
informed, integrated and holistic approach to 20186) outlines practical steps to take Teaching) Professor Carol Evans. It is intended
assessment feedback. It has evolved from Assessment practice from transactional to to provide practical advice to our Learning &
Evans’ extensive research more transformative across the more Teaching Community more

w2 *o WMo o *o WMo wh 1 k1 WMo


https://app.secure.griffith.edu.au/exlnt/search%23q=evans&o=most-recent

Understanding
Pedagogy

Developing a critical approach
to teaching and learning

Michael Waring and Carol Evans

This book provides an overview of the
Personal Learning Styles Pedagogy
and the theories underpinning it and

how you can use the core ideas in
practice. It informed the development
of the EAT Framework




Thank you

Erasmus

Professor Carol Evans on behalf
of ERASMUS+EAT team

Profcarolevansgmail.com
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